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A Study on the Effectiveness of Retention Enhancement
Using Text and Image Coding in Observational Learning Process
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Abstract In this paper, we want to compare the effectiveness of the method for enhancing
retention to take a review note using only unstructured text, image with unstructured text,
and image with procedural text after watching video lecture through the theory of
observational learning according to Albert Bandura, Eighty two trainees join to the experiment
session, and video materials about Adobe Photoshop CS4 use for learning materials in the
session, The result of experiment shows high learning outcome when they take a note using
image with unstructured text or image with procedural text in the comprehension test session,
In addition, the result shows high learning outcome when trainees take a note using image
with procedural text in the skill compilation test session, These imply that Paivio's
Dual—coding theory can be applied to the retention enhancement in the observational learning
process, This research can be extended to apply into the e—Learning system for improving
learners’ scholastic achievements,
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